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. PREFACE.

The first annual meeting of the Southv)gst Reading Conference for
4 \ ‘ | _
. ' colleges and universities was. held as a result of int(?rést; expressed in col.-

9

lege reaaing programs by persons cooperating in a survey of reading /pro-

grams in colleges and un.iversit;ies; in the Southwest. Detailéd information *

relating to the various types of programs was requested.’
l . ‘ . . . '
Questionnaires were sent to one hundred fifty institutions of higfzer

learning in six states. The high‘ percentage of replies was taken as one in-

dication of interest in reading programs.for college students. Thirty one:
' ‘ , /

institutions reported that they were giving such courses. A numb r of

. .
presidents, deans, directors of counselling and teachers of E lucation,

English and psychology,; in addition to directors of reading programs, ex-

N °

pressed a desire either to improve the programs already under way or to
initiate prog-ram$. The following quotations from replies are characteristic.

"It is high time we got' together to clarify our philosophies and methods."

"By all means let's get together and discuss our problems'., ''"Please give

. \ " . ) . -
us information relating to successful procedures'. "Why not have a news-

s ) +
H .

letter so information can be exchanged', -

Déveloping A Rve.ading Program For College Students was the theme

of the conference,.

/

v P.ublica{tion of the proceedings was made possible by the cooperation

of the speakers on"the program in submitting copies of their addresses. Sin-
%+ cere appreciation is expressed to each person who had*a part in jh¢ program

for the time spent, for the contributioh'to. the success of the conference and

e -’ for making the publication of the proce/eding's‘pdssible'.

' .- ' - : " Oscar S. Causey. -
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THE READING PROGRAM ‘ﬁN THE COLLEGE CURRICULUM

"W

3 Dr. Wﬁ‘ham Eller, Director of Reading
“?bOratory, University of Oklahoma-

The readmg habits of most adults in this country could be markedly
'1mproved through a program of specific training in speed and comprehenslon
skill$ requiring only a few weeks of guided practice. For young adults.in
college, such improvement in readmg ability can effect significant improve- -
ment in academic performance, College professors, when asked the reasons :
for failures #inong their students, usually include "poor reading and study
habits" in their lists. In recognition of this. cause of académic deficiency,
many colleges have prov1ded some sort of instruction in reading technigues
for students of poor reading ab111ty. Most of these college reading programs
have been incorporated into the total college programs in the past decade.

The attendance at this conference indicates that college efficials throughout
- the Southwest recognize the significance of the reading problem among '
college and uiiversity students, even though some conference visitors are
- _representmg mstltutlons whlch ag yet have not,planned an attack on the
problem.

The w1despread mterest in college reading instruction stems not
only from the realization of the importance of adequate reading ability in
college academics, but from an awareness of the very gratifying results
achieved by the current methods. of te,,a{chmg reading to adults. In the lit-
erature, readink speed has been accorded conslderably mere attention than
has reading comprehension, although, of course, reading without compre-
hension id not really reading. The greater attention has been devoted to
speed, because the typical college student in a trdining program will in-
crease his rate of reading about 100%, whereas his comprehenslon increase
during the same period may be only 10% or 15%, as measured by one of
the widely-used standardized tesSts.

During the first eight weeks of the secdnd semester, 1951-52, 140
students were enrolled in the reading improvement course at the Umversxty 4
of Oklahoma. During this eight weeks session, the average mcrease in *
reading speed was 88%; the average increase in comprehensmn was 46%.
Both percentages are based on results of two forms of the Iowa Silent
Reading Tests, one form given at the beginning of the program and the al-
ternate form at the termination. The comprehension gain is probably at
least partly spurious, since_a student who has performed on one form of
the lowa Silent is at an advantage when ai alternate form is administered.

-During this same eight weeks perlod L.D, Gilmore, a c11n1c1an in ,
the reading laboratory at the Umverslty of Oklahoma, conductgd an experi- s
ment which compared improvements,in reading skills made by enrolees in
the college reading prolgram with changes in reading abilities of a similar

_group of students who were not given forma} reading instruction. Mr. Gil-
. 'more's subjects were freshman students in the Army ROTC program at
‘Oklahbrﬁa. Two sections of these students, 42 cases, were given the eight
weeks of readmg training which is standard at that institution; two other

}
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' 7 " . ROTC sections (33 ‘g‘ases') were given no reading instruction. All four .
sections were tested\with the Iowa Silent Reading T€st at the beginning of

the eight weeks sessfpn, and again at the end with an alternate form of the
~test, During the training period, the average reading speed of the men in
. the two experimental gections jncreased from 267 words per minute to 404 .
words per minute. The average speed among the controls changed during
that time from 269 to 273 words per minute. The improvement among the
experimentals was stat'i: tically significant at the A% level of confidenc'e'; :
the change among the céntrals was attzjibutéble to chance. The experimen-

LLoe tal sections éemonstrateﬁ\,a’ moderate ihcrease in comprehension, signifi-
: - carit at the 10% level of confidénce; the control groups showed no gain$ in °
.comprehension. . - ‘ ’

e . Most college readi.n,\g instructors who have been\‘a.ttack‘ing,stud‘ents‘
reading problems for any tonsiderable period have devoted some effort to.
the improvement of comprehension skills, and have experienced some suc-
_cess., -However, since comprehension is not increased much for the average
, student, it should be pointed out that the marked improverﬁent in rate of
reading alone would be sufficient justification for college reading instruc-
' tion, as long as such progress.can be effected without loss in.comprehension.
' The volume of reading which confronts the college student is great enough
- that if hg can be helped to reduce-his reading time by half, he should have
" quite a bit more time for other academic chores, - One of the pioneers in
i the field of colle'ge reading, Dr. J.B Stroud of the University of lowa, =
i » used to say in jest, "If I can take a student wh—é—f"gads' a certdain number of ' '
: pages .an hour without ‘understanding, and can get him to ''not understand"
v that much printed matter in a half hour, I maintain-that I've helped him." Y
' ) . Perhaps the:need for rapid reading is most apparent when faster \
.. reading rftes are considered as an asset in critical reading and-thinking. = |
‘ ' Sotia] scientists are concerned about the critical reading ébiiities not only ‘\‘
; " of college students, but of the entire adult population. One requisite for '
SRR critical reading is a good background of information, and one of the best
| ways to acquire a background is through wide reading, If a student can
'\, double his rate of reading, he can double his opportunities_to enricHl his
° background. ‘By way of illustration, consi{;l‘g'r a student who 'w‘ishes to find
out about Socialism in England. He may beégin his study by reading a book,
o but if he knows very little about England's ‘socialistic programs, he can't
R _ read the book very critically. After he has r’e’ad‘half a dozen books repre-
\ . . senting different points of view, he can read much more intelligently on’
the subject. In dealing with any subject, the;ﬁibre information a reader N
possesses when he begins to read, the more critically he'can read; and,
the more rapidly he can read, the moxe he can;jffi";_i.ld.up his informational ’
v background in a given period of time. o : o .
‘ o #lere in the Southwest, there is a particular need for-reading train-_ __ B
_ v ‘ing for college students, since our students are.w”blii‘\b‘bé average, somewhat ) \
i inferior to the average of college students throug t the country§ in the a
matter of reading ability. Recently, Ernest A, Jo:

o




veyed the reading abilities of freshmen entering several of Oklahoma's

institutions of higher education. His

research infdicated that 63% of the ’

freshmen entering the University of Oklahoma in/ the past five years have

fallen below the national median on the,reading ¢

ection of the Ohio State

reading program at Northeastern State College, Tahlequah,' Okl’ahoma;, sur-

Psychological Examination, Even less reassu_,mg was the disclosure that -
78% of the freshmen entering Oklahoma A & M Colle'se fell below the median

score on the reading test employed at that insfitution.

While Jones did no

collect data from any Southwestern states othgr than Oklahoma, it is pro-

~bable that
. experiment were repeated,

any colleges in this region-woul proV1de similar data if the

t

The foregoing parhgraphs Hhave deal w1th the necessxty for readmg

“instruction in colleges, and the satlsfymg
Some attentiop must be devoted to the actual

such instruction is offered.
mcorporatmn of the reading program

Most college reading programs no

esults usually obtained when

‘into’ the college curriculum,
'in existence are gupervised

locally by (1) the English or communications skills department, (Z) the . /
psychology-guidance department or (3) tiie education department. 'There

are, as would be expected, advantages
Certain personne) of the education department usually
eading, 'but in some instances they

three arrangements,
are best informed about the teaching
have failed to realize that adult readi
the teaching of elementary reading in

d disadvantages in each of the

of
n mstructmn should behdlfferent fro

'‘great many respects. In colleges

|

S

m

which have a communications skills prpgram, the instructors of that depart-
" ment may well be the logical supervis¢rs of.the reading program, and the

task certainly belongs in their domain
joint management by the education and communications -skills staffs has the
- advantages of both the methodological know-how and a wise perspectwe of

the place of the reading instruction in|the total skills program.
At present, only a few collegels and universities have reading pro-.

grams which local administraters co
mon practice to administer a regdin_g
the poorest readers, and then to proy
members of the group. - Whue the ph
reasonable,” it fails to recogmze the
the freshman class -- or in any of th
readmg skills tremendously if instru
argued that it is just as important to

outstanding reader as it is to help the

reader.

Some college“s charge an extr
provement course., Since special ’eqL
in the training, 1t<seems appropriate

sider entirely adequate, It is com-

losophy of this approach seems

fact that many of the-good readers in
e classes -- would improve their
ction were provxded ‘and it can be .
help the good reader to beqome an'
poor reader to become arn average

that a'nominal fee be charged, if

An arrangement which provides for

B

test to entering freshmen, to locate
ide instruction to these low-scoring

) fee for enrollment in the reading im- -
lipment and materlals are usually used

desired, as it so often is’in connection with laboratqry science courses. ‘A
small fee might e ven dlscourage students Wwho are not genuinely interested.

But because the developmént of reddi

mean the difference be-

ng &kill m
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tween success and failure for some students, the fee should not be exces~ » ~ ~

. _sive to the ‘point that some poor readers couldn't afford the instruction, '

' Doubtless, there are many satisfactory arrangements for super- h ,
vising reading programs in various local situations. The important aim o
right now is to make this training available to all students.who can profit’ ) '
from it, so that they no longer need stumble along without a respectable '
command of this indispensable tool for learning. : I
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lﬂ\}dmg program-in the college commun;

ﬂ.may best be made by categorizing the difficulties into two ax“eas those

~ convenient ffames of reference emplo‘yned for the purpose of clearer aqalyslgg.

*

. which must be faced by the remedialist. ' o .

~ be recogn1z‘%l, however, that areas are not d1cotorn1es,. but merely are-

-

3

PROBLEM.§/N THE ADMINISTRATION OF A COLLEGE,READING PROGRAM

N B , ‘Albert J. Klngston, Jr.
' ; Texas Agrlcultural and Mechanical College

Many difficulties beset the remedial specialist who is charged with
the responsibility of organizing and admlnlst’erl a college reading pro~
gram. Many,of these problems grow out e unusu.}al role played by a
- Reading programs are com- ,
paratively recent innovations and many f the difficultigs which arise are -
due to this condition. In this discussion an attempt haggbeen made to tauch
upon many of these factors, It must be realized-fron the onset that some
of the difficulties which are discussed will not be encountered in all 1nst1tu-
tions, and that many specific. problems will ar1se in any one institution -
which are not' common to other institutions, "It must’ algo be recogmzed
that this discussion’does not presume to encom'pass all of the problems

Analysis of the problems faced by the readu)lg specialist probably

which concern the integration of the program into the, ex1st1ng structure of
the college or uriversity, -and those problems wh1ch arise in connection
with the organization and operat1on of the’ read1ng program itself. It must,

In attacking the problems wh1ch arise in connection with the admini- |
stration of #-college ding program, (it might be wise first to consider™
the 1mpl1catlons of §uch\a prcgram upon the institution which spansors it.
Basically, the inauguration of a reading program connotes an admission
that the 1nst1tut1on seeks to apply an educational ph1losophy which dedicates
itself to assisting the stufent in so far as possible in making an adequate
adjustment to college study. Herein lies the first problem which faces the
reading specialist. On the campus of every college, one can find many
professional men who do not believe that the college should concern itself
with students who lack adequate preparat1on or who fail to make normal
adjustments. This group of academicians feel that the establishment of-a.
reading improvement.program is an overt admission of lowered academic
standards and '"watered course work" This conflict in philosophy becomes

.~ more apparent if course cred1t is proposed for student part1c1patlon in the
reading program. All whé are engaged in the field of reading have heard -
exclamations of disgust and disparaging statements frok<%facultyg members

I

A

N

who believe that an institutipn of higher learning should hot waste.its time

with a student who failed to evelo‘p adequate reading'skills prior-te enrol-
lment. The director of:a reading program ‘must sell" hi program to this

group of the faculty. The selling: cannot“be done through slick, super-sales
techniques, but can be done tfgrough discussions and meetings, conducted in .

a prefessional manner. After a perlod of time; the reading specialist

should be able ta demonstr atento this group the value of his services by use

of follow-up studies and ot_her research methods. Another technique which L
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_has consxderable value is to invite groups of the faculty to enroll in the. L .
program SO that they might gain first-hand knowledge of the methods em-
ployed and the results obtained. Most of the group who participate w1lﬁl be-
come strong supporters of the program. The specialist.will also have
additional ammumfnon to utilize if he has some knowledge of the large num-
ber of accredj ted and highly regarded institutions which have establxshed
reading programs. He should also draw attention to the reports concernlng
*industrial and armed fo*r¢ées reading programs. ‘
Other problems develop_at the opposite end of the scale. Many ST

‘faculty members will welcome the establishment of a reading program and. : '

".

§w111 regard it asia panacea fort‘f‘all of the difficulties encountered by students. B

" The reading speécialist must caution this ‘group and ca‘refully explain the
limitations of his program. He must take paxn',hs to prevent Lis program

. from becoming the refuge of students who have all sorts of maladjustments.

Many students 'will be referred who.do not have true reading disabilities
but rather haVe 1nadequate scholastic aptitude, forexgn language: handxcaps, _
and social- -emotional maladjustments Although some students may have
problems related to reading, such as 1neffect1ve study habits and poor
spelling and writing achievements, they may best be aided by other student
personnel services, T R - ‘
The reading speciah?liﬁaces other d1f£1cult1es Wthh gfow out of h1s s
subordinate position in the college h1erarchy. He must secure the whole~ '
hearted cooperation of his superior if his efforts are to be fruitful. Many

. college administrators tend to regard a read1ng program .in the same light -

’

as.they would another academ1c program:. This problem becomes’mtensl- R | S

fied if the reading program carrlés credit. ~Qften college polxc1es and: o E
regulations hampe?’bh{s'pecxahst in 1nd1v1dua11z1ng his program to the ex- '
tent he desires. Othex difficulties arise regardlng grading systems, de- L
l1m1t1ng class size, and per-pupll tra1n1ng cost, Sometimes administrators '
faxl to recognize that mechanical aids, motlon pxcture fxlms,q standardized - .
readmg tests, and test answer sheets are expensive. ‘Some administrators '
tend to compare reading program expenses with the 1nstruct1onal costs: of 4

“suchwelated subjects as’ Enghsh Educatxon, or forexgn languages, Slm- ) o o

ilarly, some administrators tend to calc_ ate ‘the reading specialist's work e

load by- employlng the same criteria utilized to evaluate the load of :an aca- e
démic teacher. These administrators fpil-to recognize that ga.ebdlrector of - -
1

a readmg program.must spend consxder ble time in individu4l work con- L e
ferences de¥0ted to the diagnosis of a tudent's d1£f1cult1es and to the plan-‘ ‘
‘ning and supervising of the pupil's program. In 'many collegeru;eadlng pé'o-

grams, maximum stident gains are not being realized because“the specialist

"lacks su££1c1ent time to supervise the progress of students as closely as

‘desired. The reading spec1a11st must fam111ar1ze his supermr with hi%s. A}
: work problems if he is avoid these pltfalls. Despite the contrary oplnxon '
held by some college instkuctors,. most college and unwersxty administra-.
tors are usually willing to listen to reason. :

.
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~the institution. Effective read1ng programs have been developed
aegis of departments of Educatlon, *English, and Psychology in addition to

‘ v ”‘ o J
’ o d .
Al V‘g- N
- In passing, 1t m,1ght be well to nféntion another area which some- -

times creates difficulties.” This problem involves the question bf which
department or service should sponsor and operate the reading program.
The development of many programs are aborted because the sponsoring
group fails to enlist the support and cooperation of all the departrSents “of
nder the

‘ various {8udent personnel services, The sponsorsHip of the reading pro-
- gram sho be determined by studying local conditions and the final- deci-

.

sion should be based upon the discovery of the most effective locatlon. The

- establishment of the program itself should be a joint enterprises N
© Conslderab]e dlscussxon has been é:evoted to the difficulties enta11ed

in the establishment and acceptance of the reading program within the total
framework of the institution. After these difficulties hawe been eliminated,
the remedialist must face c¢ertain problemsin the organization and admini-
‘stration of the program itself. He must study many factors befere he,

‘launches his program. A sound approach is to analyze the mneeds of the

°

student population,” “and to design his course to satisfy these needs. He
must decide .whiéh,skills need _emphasis' and determ&ne thé amount of time
which should be devoted to such phases as vocabulary deve10pment, word
attack, word recognition, span of recognition training, etc. He must de=

. cide whether to employ an individualized clinical approach or to establish
lopmental reading. If his sﬂtua- -

a group program with emphas1s upon
tion JS typical, he will find that both approaches are needed.

As most colleges and universities have deve10ped group programs
in reading improvement, it might prove beneficial to andalyze some of the
dlfflcultles which arise from this method. In the development of group

-

. programs, the specidlist usually e,mploys one of two approaches. He may

. utilize a ''shot-gun" approach which consists of touching briefly upon many
subskill} or he jmay channel his.program so that onlyfopr or five skills

are emphas1zed In employing either appre\ach the specialist must make
provisions for individuals ,whose needs are not being satisfied. His pro-r

d1agnos1s. !

- gram must be flexible enough to prov1de for 1nd1v1dua11j tra1n1ng and -

’

One of thg‘ most controvers1a1 questlons which faces the- spec1a11st

 who elops a group program is whethex or not course cred1t should be
Salld arguments haNe been proffered

granted for student participation, Kdany
to support both 51des of this question. As previously mentlon d, many .

_ pro'fess1onal, men feel that credit lowers ac?%.derri’i”c standardsy thers fear

' that the reading couree is in danger of becomlng a haven for the student

. Cre

d'shopper'. Still others believe tha . if credit is given for developing ade- -

quate reading skills, credit should also be given to students who make %

educational, vocational,. or personal adJustmem@ with the assistance of

other co nsehng services. ' Those who favor giving credit argue that many

st\;\c}lients Who need the. tra1n1ng wle not seek it.as readily as they should if
it is not offered. Many readmg ‘_speclallsts feel that it is difficult to
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hold students as long as they dcsxre if no cred1t is allowed. Readmg pro-

grams which do not carry credmt often ‘do lose®as many as flity percent of __.

their students prior to the completlon of training. Again the specialist
must analyze the local situation to determiné whether a more effectwe

program can be developed if credit is offered.. -

If credit is offered for the reading program, certain d1££1cu1t1es
arise in the determination of grading standards. Two methods of grading |
are common. One plan requires that each student be evaluated in terms of
his individual progress and achievément, An alternate method is to grade
students in terms of standards or norms which have been”determined more
or less arbitrarily. . Although the latter plan seems to be unrealistic m;the
light of individual differences among students, it seems-fo be the usual
method of grading stﬁ%ents in their academic coursés. Mo3t r%admg;uip@-
cialists agree that the better plan is to grade students in terms“of their
progress. This technique of grading, however, causes certain difficulties,
Egsentially this method is dependent upon the equivalency of the test
materials employed to determine the. student's progress. Udfortunately,
no Sompletely adequate material or standardized tests are aJ\Jable.

. Another difficulty mdy arise when students discover the grading method, ce "
- Some may deliberately depress their initial reading perfarmancca so that

spuriously high achievement results are obtained, When credit and grades
are offered for participation in a rea.dmg program,. Fhe specialist should
seek con'stantly to deemphasize those aspects and to emphasize that the

objective is reading improvement per se. One -additional caution’ should be

voiced if the program has been develo so that students are graded in

‘terms of individual progress. The ”specmhst must familiarize administra-

tors, counselors, and teachers with' his grading sy“stem.. Faculty mem-

bers who work with students must recogn‘xze that a stugent who has secured
~ an above average grade in the reading program, nged not be an above average .

or superior reader when compared to the total student population of the
institution, s

&  Certain other factors related to the actual administration of the
program should also'be considered. Some of these have been briefly men-
tioned previously. It.is imperative that the specialist keep his program so

" flexible that the needs of each student can be satisfied; The framework of

any program should be sufficiently broad so that the substitution of one
raining technique and exercise for another can be made easily whenever .

" diagnosis of a student's difficultieg indicate the désirability of such a step..

As motivation and desire to improve play important roles in reading ims+
.provement, the specialist should be constantly alert for opportunities to -
deve10p and increase these factors. In this connection he should pay care-
ful attention to the various materials utilized in the program. All materials
should be checked in terms of interest appeal and readibility, Material \
should be varied, and range from comparatively simple to complex. The

- gpecialist will somet1mes find that it is difficult to obtdin as much material

as he desires, although pubhs'.hers are doing a better joh in developing

13

+

4




- suitable material. Still the prOgram d1rector must reahze that many -of the

~ One‘of the. most effective.and simplest methods to do so s to charge a

" the task of having to assemble and disassemble cquipment before and after

~ are not typical or usual. In other schools many of the problems discussed

-students who roll in the program will have sfrong negative foe.lmgs res
garding readi g. These antlpathles w1ll haVe to be broken down’if the
reading training is to be efféctive’, . ’ S
As previously mentioned, - réading improvement programs tend to,
be costly. The program director should explore the possibilities of v
transferring some of the cost’ t’o the .students’who benefit §rom the training. @

-
*

laboratory fee., If this method is not possible, another workable system is .
to, complle the exercxse material into.a.manual which each student is re- '
quired ta purchase. Local conditions w111 determine wl‘nch of these prac-
tices is better. ' - -

Prob]fe}ns sometimes develop in connection with the location of the
reading ldboratory and its physical facilities, Whenever possible, the' -
laboratory should be located in.a comparatively quiet, well- lighted and
well-ventilated rédom. It shourd be located in a central spot on the campus,
which at the same time is somewhat removed from the mgin roads of stu- .
dent traffic. The room should be allocated to the reading program so that

equipment may be rcadxly available. Nothing js more discouraging than

use. The availability of equipment often encourages the students to use it
during their free hours. Items of equipment should be protected, however, -
from the curious student to whom they are .entiqmg playthings. If feasible,
-the laboratory s}muld be {ocated in the proximity, of the counseling serv1ces'
so that referrals may be madde readily when ddemed advisable.

In this discussion an attempt has been’ made to touch upon many of
the difficulties which beset the directqr of a college reading program. It
is realized thaf many problems have not been mentioned and that none have
been fully explored. Many other prol;]‘ems arise in some institutions which

will never arise. The conscientious reading specialist will always face
problems in the administration of his program. An ideal ‘program is never
achieved. When the specialist has solved most of the existing problems in
his program, he %hould seek new ones# The best reading programs are '
not Static, but rather are dynamic. It is only when one is ‘aware 'of diffictl -
.tles and shortcommgs that growth and improvement ;éke place. ) '

~
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THE COUNSELING SERVICE IN RELATION TO THE READING PROGR.AM

> S Dr. Thomas F. thhardson, Dean of Stu-
' - . dents, Texas Christian Umverslty LI

“

v * In cons1der1ng thi's topic, I should hke to approaoh it from the V1ew- )
p-oi{it of the clinical counselor. The clinical psychologtst or clinical coun-,

selor, as he approaches the individual case, always wants to know three
things about the person: (1) Motivation, (2) Capacity, and (3) Control. I
shall discuss each of these briefly and then show- my view of the Place o£
the reading clinic in a counseling situation. N

' Motivation:’ This means goals or objectives. Does a student really

_ want to achieve an education? ‘Does he really desire to maste* a course?

Does he hgpe to secure a college education and a professional education and
then continue to be studious enough to keep abreast of his business or pro--

. fession? Deges he realize the value of scholarly pursuit as an avocation or

life enjoyment? There are sorhe of the ' motives or goals tha.t must be con-
sidered in counseling college students.

CaEamtz Capacity includes all of those characteristms of a pcrson
which will enable him to achieve his goals. In other words, capacxty is
"What it takes" to copé with all the factors of one's life situation in order
to move successfully toward the. achievement of established goals.. In thig

category, we think of native intelligence, personality factors, temperament,

aptitudes, energy, endurance, pcrseverance. emotional stability, and - ,
many other such, as gkills.
Control: Control, in this brief presentation, may be thought of as

the ability of an individual to bring to bear his capacities toward the Sugces~

sful achievement of his goals. It also implies his being able to curb fome
impulses in order to make progress toward a chogen goal, finderlying the
whole concept of control is the implication that one must be able to avoid
many immediate goals that may be desirable in order that a more desirable
future or more.distant goal may be achieved. Also, there is the whole .
matter of the ability of the individual to deal with the environnrent realis-
~ tically in order to avoid the loss of self-esteen, to avoid frustration, and
all other threats and to face life as a well-adjusted individual, “Without
prolonging this discussion too far, I will po1nt out’'some of the ways that .
control may be expressed, '
Repression, or overcontrol is ev1denced when a person is afra1d to .
act for fear of the consequences to his ego & self-integrity. >
Undercontrol, or over-expressiveness: Here we find the ihdividual
moving ahead of his culture in an uninhibited, impulsive, or over-aggres-
.sive manner. This state can cause one much embarrassment and much
concern on the part of £r1ends, associates,. and counselors.
- Anxiety-or tentative control is evidenced when ones goals are too
remote and when one must postpone achievement oven too'long a per1od
L hope that this introduction has not been too long and that I may now
“have an opportumﬁy to mention my assigned topic. Just what does all of
this have to do w1th reading? In the few remamlng minutes I shall all attempt
to pomt out some 1mp11cat1ons. 1 5 o .
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". students fram any level who are obvxously in need of the reading service.

.

-1, For most students, t‘be real’goals that should motivate rﬁmdy
hundreds of pages of reading matter must be successfully mastere )
2. Reading skill becdmes obne of the most, if not the most, needed
capacity. '
3. Speed of reading must be achieved in order to even keep in/ sight

of the goal. {
C 4, Comprehensmn in readmg determines the quality of progress

toward achievement. ,

d .5, Accuracy of interpretation of the concepts read détermuﬁes the

soundness of learning. . :

6. Even learning the enjoyment of reading becomes a capar.‘it],r much
to be desired.

7. Frustratxo,n over the lack of this capacity leads to many gmotxonal
blocks and ultimfately a defeatist attitude toward the whole matter of gettmg '
an education. . .

8. I am tonvinced that the mablllty to read and consequently the
inability to study is one of the greatest problems facing many college stu-
dents. W

From these views, now let me cog:clude with my statement of the
rclationship between the counselmg services and the reading program.

Student personnel services are defined as all of those services
which are designed to aid students in getting the most out of thear college
cxperience, Sometimes the desxgnat}in non-acadcmic is used to descrite
these services, From this definition, it is easy to see that a reading pro-
gram is a student personnel service., In fact, it is sometimes oper_ated
through the student personnel} office. A

At Texas Christian University, We recogmze this yery u;nportant
service and cooperate in the following ways: (1) By administeting the
diagnostic, reading test for freshmen studénts in order that we may dis -
cover those who need the reading service, (2) By cpoperating with Mr.
Causey in presenting the program to‘entering students, (3) By referring " °

L

4 We are very interested in this program apd' believe. that its success

will improve the-chances for. success of a gonsiderable sector of our .stu..
dents. .I hope that we may be able to follow through on some 'research to
find out specifically how students are being aided by thesé services.
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, ~ METHODS, TECHNIQUES, PROCEDURES AND MATERIALS USED
' IN THE COLLEGE RI;ADING PROGRAM ‘ o

K ‘ ' ' Dr. A. L. Long, Professor of Edycation,
' Stephen F. Austin State College

s

. There are few M any aspects of the study-learnxng situation which
are as important toghe student as gffective redding. It has been only in
recent times that people have e.xpressed definite concern regarding the
proficiency of reading at the college level. As teachers of mdre mature | .
. students, we have been 1pc11ned to regard reading as a simple, eady, or -
non-essentml skill which in’time each individual student would in, some
mystemous manner acquire. Bossing states that:’ , s
"lndeed, the beginnings of wide 1nterest's in the subject

'among American educational leaders came aftex World ' oy
. War, More studies of a scientific nature on ﬁhe subject ' e .
\ -of reading were published in 1923 than in the perrod ¢ . .
1880-1916. "} )

’ - + _ This new.interest and impetus in reading came “about largely from \\
three-factors or causes; (i.e.) (1) because of the reading.inefficiencies of "~
college students, (2) because of the scientific chs,covene\s of many truths - >

. which directly-or indirectly affect reading, (3) bdcause rea.ding demands ' '
. are much greater than formerly. . : » ~

A ]

) There was a time when, if a student did an 1n£erxor quahty of work,
he,was regarded as being low in general ‘mental ablllty. (At present the

- tendency is to investigate and see really what is.causing the 1nef£1ciency.
The data seem to indicate thdt redding ineffxcxency may be due to any one °
of a dozen causes, or a combination of two or more causes. sqQme of, which
may be of a physical or emotional nature. With the d1££erent instruments
now employed for the purpose of measuring ab111ty ahd performance of stu-

b - dents, we should be able to locate’ the cause of almost any ‘kind of dlfficu.lty. :

T - The need for efficient readlng today is much greater than it'has ever -

been., It was estimated.some time ago that the average college graduate '

i ‘was required to read seventy per cent more material than was required .

: just ten years.prior to that-time. Notice that nothing at all'is said about

- the quality of reading which is requ1red: It seems that it would be only

, reasonable to expect that college students now are€ not only requlred to read
more mater1a1 but to become a more prof1c1ent reader, even to. the point
of'becoming expert in the art of readzng. : . .

It is estimated. by reliable authorities that approximately fifteen per
cent of adults in bur present society cannot read a newspaper intelligently.
It was demonstratéd in the Armed Forces in. World War II that eight weeks .
of concentrated training would.produce or result in reading efficiency of
ninety. per cent of the subjects attaining a reading efflcxency comparable fo

that of fourth grade readlng level. - . . -
o e |
1Bossing, N7L., Teaching in Secondary Schools, p. 549. S
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’ ) Studies made of readmg in institutions of higher learnmg show that
£rom twenty-five to fifty per cent of the insgtitutions of higher learnmg aré
now participating in reading prégrams z( one kind or another. In ‘a-study* .
made by the Un1vers1ty of met;:sota. sults showed sixty per cent of the, .
o 334 liberal-arts colleges, teacher's colleges, and normal schools have ,
remedial reading programs. A large per cent of the institutions involved
in this study that were not gwmg reading programs said they were planning
to offer remedial reading programs the following year. In a survey of six
states in the Southwegt, Professor O, S. Causey, Texas Christian Univer-"
sity found that thirty six colleges and- umversitles were making use of
" mechanical devices in reading programs. : ' '
. The number of reading programs and the types.of reading materials
LR used in ipstitutions of kigher learning in the U.S. seem to be legion. No
two schools have reading programs alike in all respects. The variations -
seem to be in terms of (1) the overall type of reading program, (2) the ° N
selection of students to be instructed, (3)'the manner of selecting students
for instruction, (4) how thé instruction is to be given and for how long a ‘
period of t1me, (5) the material used in the mstructlonal program, and |, ' .
(6) who is to give the instruction. .
However, there are a few respe cts in- which the institutions of
,hlgher learning are alike in the matter of reading-programs: (¥) practically
all institutions of higher learning seem ‘to recognize a need for traimng in °
the field 6f reading, (2) most of the institutions of l'uaher learning are '

~

. ) attempting to improve the reading status of students, (3«) fronmr one fourth
to one half of the institutions of higher learnmg have a well defined program-
- ~ of remedial reading now in operation. : ~ -
‘e As a rule, remedial reading instruction is preceded by a testmg or .
ot | } - an appraisal program. This is done of course, for diagnostic purposes.

Generally speaking, there are three large catagories in whu:h reading
appraisals may be made:
' (1) Observation of the pupil or student by the teacher.
(2) " The use of standardized and objective teacher -made tests.

.d . ' (3) Diagnosis_made, which is based on the results of mechanical
devices. :
) . . In nearly every reading program some spec1a1 device, sk111 tech- N
r X mque, or method of instruction is employed. . In many reading programs

Lthere are to be found several skills, techmq esy or a combination of two
or more of them are used with good results. |'
The divisions for the remaining part f the discussion are to be
_ ". found under captions of techniques, and materials, and methods. L
Al ) l. Drills and Exercises
Drills for the :mpr0vement of reading las outlinéd by Luella Cole in
her boek, .The Improvement of Reading, seernito have set a pattern around
which many devices have been developed. Here an effort is made to in-
crease the efficiency of eye movements during the reading process. The
. flrst drill consists of three.regular designated symbols per line on which

T N .- 18
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' the fixations are made, together with'the lmes mdmatmg the path of the

-

2

" return sweep. In the second drill, words are substituted for symbols. In

- the third drjll or exercise, a group of words is s.ubstttuted, for the one word.
In the fourth exercise, a simple story’is typed so the lines az‘e about equal
to those in the book, and the distance between the lines is a little more
than average. »

t seems that the outrnoded nietronoscope was made for the pur-
pose of puttmg into operation many of these gxercises. It is an instrument
which was used for the purpose of controlling reading at different rates of

. speegl.’ The reading material itself was presented through a series of win-
dows or shutters which opened and closed in successwe left to right move-
.ment ot order. S .

2. Manuals and Workbqoks - ‘

In almost every reading program, some formi or procedure is out-
lined in a manual or workbook. Usually directions dnd explanations are
ngen, and assignments-are made and reference material provided., This
sort of an operation makes for an orgamzﬁtd and routinized program.
There are certain t1mes for the performant:e of certam tasks, check -ups,
etc. '

3. Standardized R.eadmg Tests.. . .

Reading tests have been developed for the pl,’u'pose of measurmg
both rate and comprehension of reading; as'a rule.1 selected reading rr\later
ial in tests of this kind cover timely, thoughtful and developmental sub-
Jects in Psychology, History, Economics and Politice. There are items

, so arranged as to require un erstanding in order to determine the word,

 sentence meaning, or to get the main idea in a paragraph. These reading
selections when presented say, one each week,. may be carefully timed
and tested so as to determine the improvement in rate and comprehension.
4. The tachxstoscope. ‘

This instrument is a slide projector which is equxpped with a flash-
meter and controls exposure time. At the beginning of the training, one
should start by flashing on{'a screen three to five digits or one word at
something like a tenth of a second. The amount of material should be
gradually increased to include seven or eight digits or,a phrase at the rate
of a hundredth of a'second. If ten to fifteen minutes are spent twice each ..
week in practlce of this kind, it 1s beheved that the student will ‘widen his
span of acuity and thereby decrease the time required for comprehension,
This, of course, will also increase the speed of readmg and thereby grea.tly
1mpro§e the proficiency of rea.dmg. .

5. Moving Picture Film. -

o The reading film is another technique nows used to present readmg
material, Every two or three days, or once each week, a film in’ the series
of some fourteen to sixteen films is shown. The text material is fairly
adult in content and lively in style. Again, at the beginning, the amount of
material shown at a time is small, about a word at a glance, with the speed
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slow -~ s0meth1ng like 175- 200 words per m1nute. Téward the end of the
series, speed may have been increased to show a half a line of print at a
time, and the rate to the extent of 650 to 900 words per minute. The film

‘has many advantages, it tends to increase or widen the span of perception,

develop rhythm, and prev;ent regresslons._
6. The E:ﬁading Pager.

TMs is an instrument wh1ch fits over a book or s1m1lar printed -
material. It has a shutter.which descénds, or comes down over the pageﬂ '4
at a controlled rate of Speed. The shutter acts to control the rate of reading

speed and prohibits regregfive ‘movements. Individuals and very small -
groups may use the'.accelerator. Best results seem to be obtained from-
individual drill periods ranging, from twenty to forty. minutes, two or three
times each week. ‘The'length of practice period will vary with the type of
material read and-the individual student, Perhaps all mdterial should be
graded as to readability and cahbrated for the speed of reading., There
should be an abundance of easy reading material in the form of books,
magazmb! pamphlets, and per1‘hcals which is eas11y accessible to stu-
dents. '
. METHODS OF INSTRUCTION

1. The Classroom Method.

The classroom method of instruction is usua ly employed here.
students have been, selected and grouped accord"mg to scholastic ¢
or reading ability. Groups for reading instructions'vary in‘size and kind,
depending upon the needs of the students. Usually courses of this kind are
offered in the field of Educational Psychology, Psychology, or as a part of
the work normally given in Education and English courses. Courses of this

type ordinarily carry two to three semester hours of credit.

2. Combinatibn of L1brary Study Hall Type. :
This program usually centers around the l1brar1an, with teachers
as assistants or helpers. Usually, an order of performance is established .

' \_early in the readmg program. This order of performance may be provided

in a manual wh1ch has been developed by the group. Directions,; explana-
tions, assignments, and exercises are given as the program develops. An
abundance of easy readmg materials is made available to pupils and stu-
dents; in the form of books, magazines,, pamphlets and reports. This

- material is so arranged as to provide an opportunity for students to read

without having to check out or check in any materml No 1nd1V1dual re- -\
ports are required.. :
3. .The Laboratory Type. . '
The laboratory method of reading instruction usually follows'a pat-
tern which outlines a ‘diagnostic program, followed by explanations, dis-
cussions, and exercises, principally individual exe—rc1,ses. The actlvities
are usually directe a laboratory instructor or techn1c1an. The whole.
program may be-fequirgd of entering students or ‘it may be purely volun-
tary on the part of studénts. In many ‘cases students set as1de an after-

noon each week for pragtice exercise, Thliseems to resuIt in much
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greater readmg efficiency than, the required drill pegiod -done in claSS, or-
- in a class assignment, . Normall‘y, there are tests and appraisals made,
both subjective and objective, of the students progress. ”
4, The Clinical Type. <
g . .The clinical method employed by some schools is very much lxke
the laboratory method. However, the clinical method, as a rule, is gwen
more to the discovery of what is wrong with the student, while the labora-
tory method is given more to controlled experimentation. There seems to
be greater care given to. diagnosing the difficulties of individual students ;é
- and providing specialized training for abnormal cases than is pFovided in -
_ the laboratory method. As a rule, ‘more devices and mechanical equip- ¥
o  ment are employed. Equipment,’ such as the-teleobinocular, orphthalmo~ .
' graph, tachistoscope, etc., are made use of in this method of instruction.” .
4 - By way of summary there are two,large headings under which the
pomts of this discussion naturally come. They are: .
‘A, The different techniques, devices, and materials used m the
process of instructing reading,
(1) Drills and Exercises
"(2) Manuals and Workbooks .
(3) Standardized Reading Tests
(4) Tachistogcope
SO (5) Moving Ricture Film °
L v (6)' The Reading Accelerator
. - B, Methods of Instruction ‘ E—
(1) The Classroom Method
' ' (2) The Library Study Hall Type ,
. (3) The Laboratory Method R
 (4) The Clinical Method ' '
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POSSIBLE CONTRIBUTIONS BY THE COLLEGES TO

HIGH SCHOOL READING PROGRAMS . '

Mr, Da(rid Sellars; Coordinator of Instruc-
tion, Fort Worth Public Schools :

’

-
-

I appreciate i(ery much this opportunity of speakix‘ug‘withv tt'rfe college
teachers of reading and of accepting your offer of friendship and coopera~ .
tion in our mutual task of improving the efficiency with which human be'ings

-gain meanings from the printed page.

In speaking frankly and honestly of the contr1but1ons wh1ch I think
you can make for us, I must make it clear that no criticism of you or of
your work is intended.. The mere fact that you have invited me to be here

. with you is evidence of your efforts and of your professional zeal. If, in

spite 6f my plea,” you do imply criticism from any of my remarks, then let’
it apply to persons who are not present. As usual, in a meeting of this -
sort, those not in attendance are the ones who need the sermon, .

, Your first contribution to high school reading can be to graduate
persons who can read. Junior High schools always complain that pupils
have not been tayght to read in the elementary school. Senior high schools
complain about,the junior high schools. Colleges complain about the senior

" high schools.” Now, as a consumer of your products, I am saying that far

too many of them cannot read effectively, and, what is worse, they cannot
teach effectively a skill which they cannot perform. I always shudder
when I recall the teacher of science who complained to. her supervisor that
her pupils had learned nothing in spite of her efforts to teach them about

bone formation. When the visitor attempted to help and asked the pupils

the meanmg ‘of .the word “oss1f1cat1on, ' in the phrase, "center of ossifi-

catidn, ' the teacher flashed out, "Oh, we haven't learned the vocabulary
‘yet; we have just been doing the reading.'" Unless you graduate persons

who can read and who know the mechanics of reading, we are not 11ke1y to
have good teachers of anything. ' ©
Most of you, because of madequate resources of staff and mater1als,

) confme your efforts to remedial programs available only to defactive.

readers. - This is needed and good; my only criticism is that it is tooiin-
adequate, None of the college students$ is fully efficient in reading; the
better ones, as well as the weaker ones, need reading instruction. If your
colleagues doubt the ﬁnwersal need for your services, contrast for them

' the opinions of readmg experts.,as expressed in the Twenty- -Fourth Year-
" book of the N.S,S.E. and the opinions of the same experts as expressed in
- the Th1rty-S1xth “Yearbook of the same society. You will recall that in the

"I'wenty-Fourth Yearbook the experts decided that direct instruction in
readmg could safely be restricted to the primary grades. After the prxmary

grades it was, "Llet the child read to learn, and, incidentally,. he will”

learn to read." It'took only a few years of experience with this slogan,

\however, to cause these same experts to say in the Thirty-Sixth Yéarbook

that direct instruction in reading is needed in the primary grades, in the

intermediate grades, in the high schools, and in the colleges. Please 'ex-

pand your departments and. spread the light of your teachmg to all college

8 o E
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-quired by their sybgects,

g

learne.rs, not- just the defective ones! - o

X
In teaching your pupils to read you must, of ¢ourse,.-do many thmgs, ‘

but plea*se, I urge you, emphasize’ two of/thém:. First, teach your pupils
ny kinds of reading anyd that a person can be prof1c1ent in
some of them ‘without being proficient in others, Full realizat1on of thls '
may still the usel s complaints of teachers of specxal subJects ‘and lead
them to accept their obv1ou§uty to teach ‘the special kmd of reading re-'
Next, teach your pupils to read cr1t1calIy and-
with d1scr1m1nat10n. ~Too many of your graduates ”who become ouy teachers‘
think that’learring has taken place when a pupil calls the words from ‘his

book, memorlzes some of them, and rec1tes (w1thout understandmg) a few .

of them. ' ¢ - Y . i
A second great aid that I req.mest from you for our program is’ that

you recognize, and that you help others to recogmze, that your methods .e

and mater1als are not necessarily suitable for high school puplls. ‘The fanlt

is our own, I'know, but all too long have public school people smned in® o

aping the methods of college teachers. The truth is that our puplls and

your pupilsfffre quite different in mat\lrlty and ability., Your metronoscopes,

'opthalmoscOpes, tach1stosc0pes, and reading rate accelerators are prima*

rily valuablé‘qu@rkmg with the eyes and in developmg readmg speed.
Neither of these is our greatest problem.

In what I now say I realize that I am gullty of ov rs1mp11ficat10n.
But l1gt us reduce the number of ‘reading skillg to three: Word recognition,
comprehension, and speed ‘Most of us, [ hope, insist that réading skould
always Be taught as a whole process; that is, eatch pupil should always

-

., recognize the words in his reading matter, he should then comprehend the

sentences, paragraphs, chapters, and book, and he should do all of this
with increasing speed. It is yet true, nevertheless, that these three Skills
do not need and should not receive equal emphasis at all levels of the in-
structidnal program. In the primary grades it is useless to stress compre-
hension and speed when pupils cannot even recognize the words, so the pri-
mary teacher. places major emphasis upon word attack'and minor emphasis .

_upon comprehensionand almost no emphasis upon speed. ‘In the intermedi-
ate schoold and high schools greater emphasis can be placed upon compre-

hension, but overemphasis upon speed is likely to have negative rather than
positive values. At the college level, apparently. you pay us the magni-

. f1cent/c0mpl1ment of assuming that we have done a thorough job on th word
attack skills and comprehension skills and that you can safely, throug

your machines and gadgets, concentrate ypon speed. I do not presume to
judge, in any manner, your p‘ractices for%i) am not a college reading expert.-
But' please/, join me in convmcmg. h1gh school teachers of reading that
college methods cannot be transferred willy-nilly into high school.

It has been a very great pleasure to be with you, and I wait with

pleasure your comments and Questlons
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meanings. .

"t - - . . * IS ot . {‘ .
CAN THE GOLLUS HELP THE: GH S_ . READINE PROG)RAM?
'_‘,.-_-. Sl { "% Der, 1lliarn' : Robinson, Dn‘ector of ™~
ublic Schools

> . S Research, ﬁal :
o Probably no one subJect in- The’ American Pu'bl;p has mdgre practt— _

cing pseudo speciahsts than the, £1e1d of "Reading". In the vernacular, ®

more "guff' has been written about read1ng and reading instruction than

o
T o

“tHe "Texas- War of Independence.“ Bhis is 'both good andsbadl -Good, in ..

. that it 1nd1cates a deep and. dr1v1ng mterest and \attacks'on a problem.
. "Bad" in the sense that we people.in r”qs,@arch too often feel we must "get
something on paper" even to the extent of.saying d1££erently s0meth1ng
that has been said seven times prior. This leads. uKo confuse teachers
by verbal camouflage and generalities instead of givifg them ;tools of
battle. -Th1s'~*=may be that Semantics, - thé manipulation and*use of word,
connotation - makes our common problems: d1£f1cult. od's "Dictionary
_of Educatidn" for example contains a vocabulary of twenty thousand words,
‘About 90% of these. have beep invented by educators, borrowed from other
”.disciplines, passed down from the history of education-and g1ven neew
"This nigans. 400 new terms or concepts i year,. or to the class-
.room teacher better than one a day, over the half-century, The term
"actw y" has a famﬂy of 1deas numbermg 61 different meanings around 1t,

(13

1 e.:

has 30 subs1d1ary ide

deta1l forms.

extra- curricula , actiyity un1t, activity plan. etc..

. The ve bal

‘The, tindividual
Social, 154 specific meanings and’ ‘Utests't 244 R
astery of term1nology in education is a c¢olos-

sal task beyond many of our teachers.’

The mastery, of the. 1deas behind -

P

*such tei‘mmology is fxne mtellectual act1v1ty ---and is 1mportant, but let

. . us not forget that the e£f1c1ency' of the teach1ng profession.in a mate

tei‘nu

11st1c,

e

o
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' provide ‘emotionally matured citizens.

- is the cr1ter1on of our succéss.

democratic SQc1ety is' measured not by 1ts““babble,“ "Jargon',.
or ideas, but by how well we ''nurture’’ the young into maturity- so:;as to

.-d%mocratm soc1e’ty. This means bas1cally the 3 R's must remam thé
cornersfone of education, : .
! We advance the suggestion that many educators are mdulgmg in a.

* form of educatxonalarat1onal1zat1on.when they expand the1r energies in con’-

The end product of our classes -- the adult citizen -~
"Can do" should become our motto. . Your
idea -- your term1nology -- your concept, however promising, is us'eful

in the educat1on\process:~.only when the teacher uses it successfully with§ -
ch1ldren. We st remember .,the job of educat1ng childten is in the hands
of the teachers who do not invent new techn1ques or new term1nology. 'l‘hey

struction of labels .

. use the ones they'get in college classes' or from superv1sory efforts.

Social log1c demands. they "keep up withithe Jones' st by Becoming sens1t1ve

to the, educational language.

The need is urgent for us'to demonstrate

Lay people have

These c1t1zens must perpetuate the .

,wholeheartedly that we '"can do"‘rather than "talk"

-Are we?

a

h

“\"mtegratlon" so he becomes a part of.a group? ,Your the

accuﬁsed us of babbling! _
Are we-depriving the pup1l oE'sp1r1tual essence whe

\ e has beep

"group part1c1pat1on" - one of subdu1ng and channelmg the hild!s- emot1ons

e

A ek aiat

olegy, .

e attempt our. -
one-of °

L
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e 7 .. and. harmonizing h1s)’att1tudes to the groygp. The mechanics may be onejof - \ -
Yoo ‘ 7 socio-~ drama, group therapy, dynaqus, or a dozen others -- yet in our e
A T "integration'' or "grouping" we examine the psychologwal premise of. a; ¢
- -~ . ""coherent culture' and ask out college 'friends two quest1%s about the /

: ' att1tude f these groups (whether for reading or social st ies): e
-t : "'How are the "correct"°‘att1tudes and "gocxd\'i ends to b@odeter-

_ 1 (2) Who is going to determme them? B R Lo j .

4 : ., Whyte has termed our efforts at grouping,. "mtegratxon" "group dydamics", =

' ' s "'groupthink'. He quest16ns the results and poSes othe_r questxons for -

us., =, / : - - '_n.

L (1) Is the purpose of educatxon to make us. a11ke - or. dxfferent? i

. . N (2} Is. our: Job in hlgh school readmg to make everyone ahke - or .

_ d1fferent? R - - S ' X‘ S R ‘ Lo

_ '~ In essehce we: are referrmg to the continual dlfferences, between e

" basic and applied research. This is true today where reading is the con -
cefrn on the high; scgmool level\ Emphasis rnust rest w1th apphed research e

e

: .- in reading on the secondary level. .. ' ., o, a :
. K. ~~ The 1nterrelat10nsh1p between reading ab1l1ty, personal characterl- T
-+ stics, home and farhily 1nf1uences, mental hygiene, and experiential back- 2

' ground;are not particularly clear a$, found in research. Colleges ahd uni- . |

o versities might clarify thege re1at10nsh1ps through a better app11ed research. =
‘ ' program.* Research suggests thata large number ‘of personal factors T

mfluence reading competence, that the maladJustment 4% indicated by T

B d1fferent symptomology may be the cause, mg;r be the. results, ol may be

concomitant with reading disability, or w1th rsonal maladJustment In

LI e “other words which comes first? f - o S,

. ’ When a.study- ~habit inventory, an 1nforma1 readﬁag mentory, o

. ‘ readmg blgg{:phy, an interest and personality test or othgr,types of. tests, L
i~ . procedures or techniques are utxlrzed to prov1de informa 1on about the pu- .
yo ;o “p11 they ‘can be only as effective as the classroom teachesf‘is capable.;» ' o
' Therefore, a job of the university is to make the¢h1gh school te@cher pro-
Vs  ficient in the use of .those, instruments, ' .

The college can help the capability and efficiency of the classroom_. )
teacher by a pregram des1gned to assist him Jn ”followmg through™ on the- '
clinical program. The universify owes to every teacher, a pract1ca1
knowledge.of the eompetencies and limitations of ¢linical ‘work.: ;

Exper1ence in pyblic schools has taught the author thdt as a scghool a0
psychologast it is futile to separate or segregate clinical cases from the .

‘normal classroom envu-onrnent. Whi this dichotomy exists teachers are ' (

scapable of deve’opmg and referring -fo~r study pe.r,sonahty and acadernlc »
disabilities in ch11dren in far greater nutnbers than any clidi¢, or group. ; ‘1

|

- | «x N , ;

° ‘ " " . . . . . 'W' . '; E'd - } '5“‘:,: ) ).\i
v - *Applied or Opera ional research.as opposed tod sic research, i

Q L . : ) ° .26 ’ . t" 4\\ ) '; ,..
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of clmics; can treat. It is' g losing battle and the clinics soon find them -,
selves overcome by great ®Mimbers of disability cases. There is a solu-
tion to such a problem! It is classroom level competency and adndinistra-
tion level understanding., Clinical experience for each classroom teacher
is another partial answer to this problem. In Dallas we request that each

‘teacher of reading serve a,''rotating internship" in a reading clinic with

the reading specia}ists. This enables her to become acquainted with clin-
ical procedures and methqdology. This' "acquamtance" or “exposure may
be'as short as t};ree weeks; however, a six-week, part-time, planned in=-

‘ternsh1p is recommended. Emphasis duting the teacher's tenure must be
~onthe pract1ca1 aspects., We have constructed our plan of instruction in”

the "1nternsh1p program" dround the major esSent1als‘of reading. disability’

" as’ fouxigi in Chapters 12, '13, 14 of Durrell's '*’fmprovement of Basic™

Reading:Abilities", (5) e -
Reading instruction in the classroom depends upon fhe’ ph1losophy of
education and the concept of ps(ychology of learning held by the adminis tra-

‘tor and the teacher. I, for one, do-not'fear the so- called author1tar1an

point of v1ew in reading, Critics of such a philosophy utilize a synthetic

"logic by being concerned about the possible bad effects of a reading pro-

gram in which emphasis is p1aced n mechanics of readmg and little thought
is given to joys, theé_fears, the abilMies, gtc. of children, As a matter of

fact, research 1nd1cates %that to teach readmg the teacher must still have

the child read successfully.’

Knowing that-our patrons expect our ch11dren to read we.would like
the -colleges to help answer some of the following problems for the pro-
spectwe teacher before they send them out. as }ra1ned practltgone*rs. N
v 1. Has the college gwen the teacher the trammg in growth patterﬂs
| of childreny -

2, Has the university given_ the teacher experience with the mecha-
nics of reading so she may utilize them? :
3. Has the university taught the teacher, herself, to read?
4,  You "huff and Puff" about children' s@weds -~ tell us in specifics
' what these needs are. Youlose us your masses of generali-

4 tleSQ g .
L .
5. Has the’ un1vers1t?' tramed the teachers to measure (or evaluate)‘;
change? . - £

6. -College professors speak of "resource pedple" -=- show teachersr

“whati you mean, Do you mean '"resources or rehash"? _
7. Have you trained adm1n1strators to recognize the Readmg prob-
- lems and do something- about them?
. 8, What do you do about the relat;Onshlps of the multi-ages?
_ 9. Have you made every teacher a readmg demonstrator? In:my -
'opm‘aon the textbook people have done a good job there, Maybe
college people might learn from them. Often ] am asked by

teachers where they may get good practical reading instruetion, -

»

My reply is to spend a year with a major publishing company.

»
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tion, reading is corisidered a thought concept process. This is not new --

" - - It becomes the dlfference between "can do" anq,‘fcan tell" ﬂor
.theory and practice. - . :

i If reading is effectively taught in rather clearly defined stages of
development it would follow that these stages hold true for most learnings,
Is this true? THhe analysis of learning difficulties, including reading,
following the general pattern of diagnosis, guidance and appraisal., Is good
psychology in most areas of learning also good psychology for reading?
The teaching of mathematics involves, many psychological concepts identi- -
cal with the teaching of readipg. All basic symbols of our language totyl N
35. Twenty-six letters, ninegnumbers. The principles- of mampulatlon of
each are similar. - Have colleges recognized this? - .

With the orgamsmlc-, dynamic, or developmentaf concept of,educ \- l

only a refined version of the old idea that'feading transcends all subJect
matter lines, Colleges would do well to spend more time \mth the pro-
spective teacher, and the teacher, in growth concepts. 1Many courses on
"Individual Differences" lack reference to longitudinal growth pattern's.

In my opinion, organigmic maturity must be considered basic to any col-

lege course where diagnosis of learning difficulties ig considered. Teachers *
teach by distinctive instructional patterns. This may be due to the emphasis ° .
on method. Regardless of the cause, diagnosis begins with a distinctive -
pattern which involves two concepts, maturatlon and learning. "Achieve-~
ment in reading is an interaction between the inher potential of the child »
and experiences, of guidance and of maturity. Actually no child follows "
our theoretical average, whlclx is one year of gain in reading for one year
of living., Multi-ages must find a place in the-base for d1agnosxs in reading.
Have colleges shown teachers how to apply such ages?

Teachers ‘do a good job of guidance in Rqadmg instruction. . Here
theory is more easily applled It should be recognized that in the guxdance ‘

‘of the retarded reader in h;gh school, the high school principal occupies

the key position in any coordinated attack on educational procedures, and
therefore, must be held* responsihle for the secondary reading program.
Because the reading material in hlgh school texts is more difficult than
that in the elementary school texts, it is not only sensible, but essential,
to continue to teach puplls té read by helping the pupil to refine and develop
reading abilities on the secondary level. You people in collegg_s mlght
attack this probleny in two ways: ,

- 1. A coursge in applied readmg instruction for faculty

members of secondary schools, including the principal.

2. Readmg instructions on all levels.

On these two pomts college faculties have made good progress.
However, the need for a mgre practical approach still exists. Such courses
should include a plan developing the following sequencg of instructions:

1. Preparatlon and development of a reading lesson.

2.: Ability groupmg and adjustment of the individual in a classroom.

3. Semantics and Logic of symbols, letters. words. .

23
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4, Development of reading skills (.intérpretation skills).

) 5. Method of word attack: (a) ‘Contextual, (b) Word form ' .
(c) structural,” (d) Phonetic, (e) Dictionary. L -
6. Reading in content fields. ' -
7. Methods of giving oral book ;eports.
8. Individual help for teachers.

ssentials of a good remedial program poOsSess the same fﬁnga— '
mentals as a good developmental pr‘ograrh: “ L '
1. Thorough diagnosis. ' ‘
2. Systematic guidance. .
' 3, Provisions of diversified reading materials.
4, Careful evdluation. o : ' C ‘
Many college remedial programs-,ar_e' too highly méchaniz’ed or over-
machined. Machines, regardless‘of'their nature, will not do the job, "They
will assist in specifjc areas but are not a cure for readi‘ng ills, Generally,
they'll do one jeb if -- and I should like to emphasize -- if accompanied by
a technically trained specialist. Carson, Westover, TinkeT, Witty, and
Gates, et al’have all verified this through research., The general conclu-
sions indicate that you might as well send the child to the library for-a
free reading period as to spend his time with mechanical methods. This
statement should be qualified until college people proyide us with differen-
tial results for children's work on machines at varying levels of reading
“ability and the various multi-ages. To my knowledge colleges have not
given us the answer to ,this problem. ' '
) 'Findings are fairly consistent that the elementary grade girls are
_better than boys on the average in reading comprehension, vocabulary and
basic skill's. Boys tend to show superiority in arithmetic. Stroud and
Lindquist (11) report that at the secondary leyel boys are ‘superior on most
tests, while girls tend to maintain their superiority in reading. Yét age
for age girls exceed boys in most developmé‘nts in ¥He multi-age factors?
The colleges can give moré light on this problem. . ..
. Universities and colleges have gone overboard on the ocular factod
involved in reading. Among the mass of reports on vision little agreement -~
can‘be found on, the general imporfance of visual defects as the disturbing
~ factor in reading. . Evidence of growth indicates reading to be a central
" rather than a peripheral sense organ factor. The’'evidence found in the
literature would indicate that most of the studies in vision are dealing with
slight differences in averages and not the wide r3nge in ability found among
the children in a classroom situation. T ‘

=

It must be pointed out, however, that the variols studies in-measures.

of efficiency’'in eye movements do show relationship with tests of speed and
.compréhension. Are not eye movements the symptoms and not the causes
of inefficient reading ability? As a,matter of fact, the eyes in rfedding are
patterned by the requirements of the reading task. Research coming from
out university labordtories have not, as yet, fully informeéd us what fac-
tors of eye adjustments in reading are due to learning and what part to
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have a familial bagis. ‘How does:this affect the secon
, The teachers of reading skills in the high schéol w
college laboratori€s to provide them with a .clarification of the Bffective-'
ness of a nonoral and oral method of reading on the secondary level We
are not pleased with your present results. We would like you to 'show us
the effectiveness, or stperiority, when related to thé wide range of
individual differences among children in a classroom. We dgree, that
research indicates more evid enice for lip movements by the oral than non-
oral reader. The evidence also favors .the nonoral reader in factors of
speed What evidence favors such factors as word recognition, syllab1-—
cat1on, word attack, and contextual construction in the nonoral reader?
May we point out that'Katz (10) states the problem of "gestalt" which plays
a part in contextual clues and syllab1catlon often becomes really one of
""gestaltqualitan' --sa quality concept.
to tell us the answers here? .
College research might heip to solve, 'to better satzsfact1on, the

ike the .

- question of reading failures and relationship to- emotional - personality -

social problems. In a two-year study underway among more than 500 '\
reading failutres in Dallas Publicd §chools we have found about 60% of our
cases due to problems in this area,

and T. ‘Most of the group (51%) frequently find the numerals 5, 6, and 7
unreadable. Why? -You may help here.

readmg problem?

An analysis of the same 500 ch1ldren s
~ written work indicates 54% write 1lleg1bly whén making letters A, E, R,

L Our histories indicate that if a child comes from a "home in confhct

or broker", "a too indulgent horhe",  "a too sick or too poor home", 'a
too 'old' parents home; or a '"'reject (not wanted) home" the teacher has
.a reading problem. Transpathy will ‘help the, teathe? to a'degree here -~
'yet it is unfair in our present stage of knowledge to ask the#lassroom
. teacher to-do good developmental reading with such children.

_ Teachers are spec1a11sts in group rélationships‘but are usually
.lay -people in individual" treatment,
processes be better handlqd by the college people so as to increase-the
teacher eff1t:1ency?

Ehere are many other contributions we might ask you col
to make to high school and elem,entary schoal readmg work. Yol will
assist us most, effectwely and 1mmed1ately if you will . write .so we miay
understand "your specifics' and "if you' demonstrate your thesis rather
than ''lecture your point." We should like to see you rid yourselves of the
Wgrapho-mania" --- the inordinate impulse to write something ---~ that has
affected most institutions and give marked cencern to class demonstrat1on

jsmg the teacher as your de\'nonstrator. . - .

Ay

Gould not. the trammg for the individual ,

College laboratories havte only begun
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A DDVELOPMDNTAL READING PROGRAM FOIL COLLEGE STUDENTS
e’ Ogcar S. Causey, l%)xrcctor of Reading

Laboratory and Professor of Education,
Ay Texas Christian Unwersity
. ' . '?z :
F The purpose of the readmg program at Texas Christian Univergity

‘is xmpxovement of the reading ability of college students.

Succes’s in college, and frequently in business and the professions,

'depends in great measurc upon the individual's ability to read well, The
- bulk of information is to be found in books, journals, reports and maga-

zines. Mastery of the printed page is open only to those who can read
with some fair deﬁ}e of comprehension and some fair degree of speed.,
With few exceptions students who are most successful have developed

' superior re¢ading ability, With few exceptions students who are dropped

4

from coITEge for poor sc¢holarship, or are put on probation, are students
who read, slowly and with poor comprehension.
Few persons have developed reading ability comparable to their

mtelligence. Students have capacity for learhing more than they do. The -

increase in reading abllity, which comes from better reading habits, -

,brmgs a valuable aid for increase in learnmg. All college students, re-

gardless of how well or how poorly they read, can improve their reading .
ability in a properly conducted course in developmental reading, , :

The administration of Texas Christian University decided to begin
a reading program before the director of the program was employed The
present’ program began in the fall semester 1950. The policy and plans
were discussed in the Deans' Council. The various schools and depart-
ments of the University gave their support from the beginning 6f the pro-
gram. There is close cooperation between the counselling service and the
reading laboratory. The numerous counsellors are supplied- with infor-
mation relating o students that enables them to advxse students wisely
concerning the reading program. ~

The success of the reading program depends -upon the methods and
techniques used. By use of the correct methods and techniques students
are aided in 1mprovmg five basic reading skills -- comprehensxon, rate,
reading in thought units, vocabulary; and directed reading '-- and in the
integration of these skills, The result is a better reader,

The reading laboratory is open to all students and faculty members.
Students from the freshman, sophomore, junior and senior classes, as
well as graduate students, take the course in developmental reading.
Professional: people, members of business organizations and military per-

sonnel .who by the nature of their work are required to do extensive readmg :

enroll in the Evening Cpllege. The instruction is individualized and ad-":
justed to the needs of each student. Upon entering the course each stu' -
dent's reading ability is determined in terms of the chosen basic reading

_skills, During the conferences which follow each student becomes fami-

liar with the procedures he is to follow for one semester in 1mprovmg his
abxhty to read. . o :
N L _32 o
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During the year and a half the reading.program has been in opera-
tion three hundred twenty-five students have completed the work in Qhe
Reading Laboratory. The progress made by this number of students is as
follows:

Average Initial Comprehension ... 81%

Average Final Comprehernsion ... 90%

Average Initial Rate ,..0000ee 0.0 219 words per minute
Average Final Rate ............ 400 words per minute
Average Gain (by reading score). . 102%

To arrive 4t a score that measures a combination of comprehen- ' .
sion and rate in an initial score, and also in a final score, use is made of.

th atio
e equation R. x C.

100

In this equation R.S. = reading score, R = rate and C = compre-
hension. :

None, of the three hundred twerty-five students have failed to im-
prove readmg ability. It may be noted again that the average gain is 102
percent. Only twenty students, or six percent of the total number, gamed
twenty-five percent or Wss., More than half of those trained gained one
hundred percent or more, :

The greatest gain was 376 percent. This £reshman, a girl, made
a comprehension score of 98 percent, and a reading rate of 695 words per
minute. The second greatest gain was 364 percent by a girl in the fresh-
man class who improved her comprehensxon 22 percent and attained a rate

R.S¢ =

" of 687 words per minute.

The highest rate of 916 words a minute was attamed by a young man.
in the senior class. “

A credit of two sémester houis is given for the course in Develop-
mental Reading. The curriculum committee of the University has approvedG
credit for three semester hours ’begmning in the fall of 1952, ‘ :

Work is offered in the Graduate School for training of teachers. of
readmg in colleges and high schools. Methods, techniques, procedures
and materials for Developmental Reading at hlgh school level have been

" prepared and tested.

_ In addition to textbooks the books listed below aré used. Special
materials and procedures have been developed for enabling the students to .

‘ prof1t by use of these books.

Better Reading by Elizabeth A, Simpson
Fighting South (The), by John Temple Graves
First Two Decades of Life (The), Merry and Merry

- Hawthorne Selected Tales and Sketches, Nathaniel Hawthorne
History of Texas Christian University, Colby D. Hall '
How to Rea1d a Book, Mortimer Adler

Moby Dick, Herman Melville

28
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Story of the Johns Hopkins (The), Bernheim

New Testament . '

Reading Laboratory Workbook by Oscar S. Causey
Reading and Vocabuldry Development, by C.O. Weber
Story -- A Critical’ Anthology (The) edited by Mark Schorer
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A SUMMARY OF THE CONFERENCE

. D r., Rudolph Ftehler, Head of English
> Department, Southern State College

The first Southwest Reading Conference for Colleges and Universi-
ties, held at Texas Christian University on April 24-25, 1952, reflects a .
growing interest in the development of courses ih reading improvement on
the college level, By custom, instruction in reading has been the peculiar
function of the elementary school. (./The 24th Yearbook of the National So-

;t:lety for the Study of Education went so far as to advocate specific reading
< instruction in the first three grades only, but twelve years later, in its
36th Yearbook, this same organization advocated reading instruction
A \ through each year of the common school program, Today there is a
| growing acceptance that training in reading can be helpful at every level
‘ of instruction, and that a reading improvement program in college is Jus-
\tlfled if it produces only ‘an increase in the rate of readmg./

A growing number of ¢olleges and dniversities are promoting .
reading improvement under. af‘warlety of programs. In the Southwest,

Texas Christian Un1vers1ty has enrolled 137 students in five sections
meeting three days a week for two hours credit; Texas A. &M, lists a
reading course as a one-credit-hour elective in its basic program and has
more than 400 students in 12 sections meeting three times a week; the
University of Oklahoma assigns graduate assistants to groups—of 10 to 12
students for an eight week course, Elsewhere, Purdue and Cornell have
notably successful prograrms. lowa State University mcludes reading as
one of the four basic skills in a communications course, the other skills
being 11sten1ng, writing, and speaking. E

,The programs have developed variously,- but have Been most succes-
sful when they have been pushed from the administrative level, They have
been successfully assigned to English Departments, schools of Education,
or to the guidance services, and joint sponsorsh1p has bee
entirely practicable, to the counseling services and instructional staffs
jointly surveying the needs of students, se1ect‘mg those who nee
spe01al attention of a reading program, and determmmg the ‘approactk
be used, whether through the clinical method, through group mstructlo
or through a combination of techniques.

Methods used are manifold. Experience at Texas Christian Univer-
sity points to the advxsablhty of concentrating on a few areas ~ compre-
hension, rate, vocabulary, reading in thought un1ts, and directed reading.
-~ rather than to attempt a wider approach through a scattermg of tech= ‘
niques. Trammg in word recognition, or ""phonics, "' is strongly advocated
for those students whose ‘deficiencies in these learnings point to special
needs in this. direction. Among the various mechanical devices which are -
-available, the most generally used is. the pacing device, which moves a. 1
.curtain or shutter dédwnward at a controlled rate over a page of readmg
mater1al and thus requires an acceleration of the speed of reading. Schools
with well- organized programs usually have, enough of these machmes to . ‘
enable an entire class to use them at one time. Next in fayor is the. con-

3.~
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4trolled -exposure projector, or tachistoscope for trammg in quick per-
ception and recognition. With this device, students ‘begin training with
numbers of.five digits at one-second exposure, and gradually reduce: the
‘Anterval of exposure to one-hundreth of a second, while the number of
digits is expanded to seven and nine. The telebinocular, for detecting
particular difficulties in vision, is accepted as regular equipment where
a clinical approach is used. Films on reading improvement produced by
Harvard University and lowa State University are also much in favor.

Opinions vary as to the value of the mechanical devices. " Some
feel that the specific habits developed by the pacing device and the ‘flash
meter are a most effective foundation for improved skill; others think
that students will be helped quite as effectively ifﬁy&g‘ilmply sent ;to
the library for a free reading period; still others maintaiir-that the parti-—
cular value of these devices, or "gadgets' is to interest the student and
to provide him with an obJectwe measure of the progress he is'making.

At its closing session, The First Southwest Reading Conference
voted—to provide for a continuing orgamzatlon by choosing an executive
committee headed by O.S. Causey to publish the proceedmgs of the corn-
ferencé and to arrange for a 1953 meeting. ‘

The distribution of representatives at the conference by position
and departments was as follows: .English, eleven., Education, eleven,
Reading, elght Deans, six. Psychology, two., Not designated, three./




p -+ so, how much credit?

FORTY QUESTIONS SUBMITTED BEFORE ‘AND DURING &'HE CONFERENCE
ﬁ .

1. Should college credit be given for work taken in a read1ng program? If

Lo

' The trend is definitely in the direction of assignment of cre-
dit for work done in college readmg programs.. A recent -
survey of current practices shows a variation from no credit
to three semester hours. '

2. In a program where improvement of readmg .ability must be on a volun-
- tary basis how can the students bes": be encouraged to take the course?

-

(1) Faculty recognition of need for 1mprovement of reading
-/ the effectiveness of the reading program, (3) student recog-
~ nition of opportunity offered in the reading program, (4) ac-
- tive counselllng service, .
3. What should be the adm1n1strat1ve setup for admmlsterlng a read1ng
program?

See "PROBLEMS IN THE ADMINISTRATION OF A,

COLLEGE READING PROGRAM!", by Dr. Albert J.

K1ngston and "THE READING PROGRAM IN THE COLLEGE
. CURRICULUM", by Dr. William Eller, in this issue.

' 4, Should credit'be given for how-to-study courses? . SR

This question is still debatable. A considerable number of.

¢ colleges and universities give credit for '"orientation courses"

. and similar courses by other names which are largely how-to-
study .courses. Is there not a distinction to be made between
courses designed for.improvement of reading ability and how-
to-study courses? ' :

< 5, Would a non-crediticourse, made a pre- requ1s1te for sq‘phomore English,
be a gQqu place in the currlculum for remed1al read1ng?§, ‘ -
v B A

P
3

Yes . : 2t

! ' . A “ye

6. What are-the most usefxil instruments for improving readi‘ng? . 'Costs?

R

‘The ideally equ1pped read1ng clinic or laboratory would con-
tain the aids listed below. The list is arranged in descendlng
orde( of 1mpontance of the irstruments.

L “.4

(1) Read1ng Pacers: (11sted in order of the1r appearance on
the market). The Reading Rate Controllers The Three

) 3 : . .‘ 32

ability of both faculty and students, .(2) faculty recognition of » : _°' !
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Dimension Co., 4555 W. Addison Street, Chicago 41, '
Illinois. Price $85. 00. ‘The Reading Accelerator,

Sciende Research Associates, Chlcago, Illinois, Price
$65.00 plus small charge for mannal. The Keystone "
Reading Pacer, Keystone View Company, Meadev1lle,
.Pennsylvanla, Price, approxlmately $100.00. )

(2) -(a) Tachistoscopes. (Large instrument. for group

work)’ shmeter, Keystone 'View Company, Meadev1lle,

Pennsylvania. Price $238.'50

(b) Tachistoscopes (Small instruments for. individual 5

'or small group work). Society for Visual Education, Chicago,

Illinois, Price, approximately $100.00. American Opt1ca1

Company (offlces in most of the large cities) The Three

» Dimension Company, Chicago, 1111n01s, .The Stereo- Opt1cal
Company, 3539 North Kenton, Chu’:ago 41, Illinois) Pricg -
$65.00. o . ' :
(3) Films. HarVard Films., Distributed by Harvard Uni- . =
versity Press, Cambrldge, Mass. Price, $245,00 for '
sixteen films. High School Reading Training Films. Dis-
tributed by Extension D1v1s1on, State University of Iowa,
Iowg City, lowa. Price, $125.00 for fourteen films. *

(4) Visual screening mstruments_. Telebmocular. Keystone
View Co., Meadeville, Pa. Price $215.00. Ortho-Rater.

(5) Ophthalmograph (Instrument for clzmcal d1agnos1s)
Amerlcan Optrcal Co. Pr1ce $400. OU

Why_ cah't we have a newsletter so we can be informed about what is
being dene in reading programs? o -
A ne“}sletter ‘can be published if a sufficiently large number
of persons are interested in supportmg the publication. It.
is Buggested that ‘a newsletter be considered at the next
meeting of the conference
To what extent should the readmg program be voluntary for college
students ? . : :
The writer knows of no college that requires all of its stu-
dents to take a reading course for gredit. Howard College,
ermmgham, Alabama requires such a course of all fresh-
men, : : ' "

o,

Shouldstudents bear any"of the exoense of the reading program?
: _ }»
38 | }
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- A fee to cover the cost of mimeographed materials, tgs't's,' :
etc. seems reasonable. Some of the colleges assemble the o
expendable materials in workbook form and'require the stu- ,
dents to purchase them. Some ,ir;stitt_xtions-_are_' in position to
charge a larfer fee to cover additional costs. coL S,
10. “To what extent should sfudents doihg.-adva.ﬁced work in student pérsonn_el
and Education be utilized in the instructional program? o
) o : v : o _ N .

The same 'principlés apply in this case és-in/ot\her areas of
instruction. o S .

11. Does the college have an obligation to offer remedial training to elemen-
tary and secondary students in their areas? “If not, should they furnish
facilities for diagnosing the reading problems of this group? N (/
No. A considerable number of colleges are recognizing the
" need in this field and are extending the services of the reading
clinics to jpdlude alimited number of elementary and high .
school stuﬁnts A fee is usually charged for diagnosis ex-
cept in cases where the diag”nosi_s. is made as a demonstration . ¥
procedure in the traihing of teacthers of reading. Tuition:is o |
usually charged’in cases where remedial instruction is g¥o- . [
. vided. : b o o A '
12. To have a successful reading program, what would be the minimum of |.
reading materials and methods to be used? ' - '
See, '"Methods, Techniques, Procedures and Materials _-Ust_ag'
in the College Reading-Program", by Dr. A. L. Long, in '
this issue. h - ' ‘
'13. To do remedial reading, approximately how many students should be
‘ grouped together-in one group for inslrucﬁdn? S '
) O L . N
Opinions vaty on this question. A gﬁéa:t deal d"%pends' upon the -
ingenuity and ability of the teacher arxé;;l the modus operandi
of the program. Most specialists feel,. however, that special
classés should not exceed 25-30 students.- Perhaps good cﬂl'is-,%\.
cussions at the next conference meeting will résult in the
pooling of experiences of a sufficiently large number of
teachers to give more light on this problem.

7

14, What is the minimum amount of time per week that will-l.ikely produce
good results in remedial reading? How should this time be distributed?

39
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ber of hours, per week which should be"devoted admg in~ . %
struction. Most successful college programs s¢ to operate Co o
_On either twoor three petiods of mstruction per\wéek, A S s
o Co general rulg to follow is to organize the readmg program e
s ) at sufficient training ta(he is provided to insure the devel- ° mg
opment and maintenance of more adequote skills, Training"
. time should be distributed (SO that the maximmum needs of the -

.students are met - ,-~.,_

£

: L I

* -

15, _What institutions -are trainif;

A .

hers of r.emedial reading?‘ R

- Many institutions are tra_ ‘good remedial readmg teachers.
Space prevents an ade%ate listing. Some of the,well-known o
mools are: Uniyersity of Chicago, Temple Umversity, New
York University, Columbia Unive s1ty, State Umversity of = .

Iowa, Umversity of Maryland. ‘Bos ton Univer51ty. o .

t .

, « ;
_ l6 Are tables available that Jow how rap1dly a person at a glven level of
- mtelhgence should read? If S0, where? o

, .

As vfar as the writer knows, no t'able{of this kind have been pre-

- .pared. Ina recent report of a study made by Barbe and ‘ R
.. QGrilk of fifty two tenth grade pypils in; which the Henmon- A

ﬂelson Tests of Mental Ability and the Iowa Silent R.eading ‘

ests wére used a plus .12 correlation is shown between Py B :

: readmg raté ‘and IQ. 'The writers comment ‘that.the plus .12 ; ¢

is '"not a stat1st1cally significant correlation.'.' (See Corre-~. ’
‘lations between Reading Factors and IQ, by Walter Barbe-

~n. and Weérner Grilk in March 1.issue of-Sr\hool a‘nd ‘Society.) N
» | Certamly a five year old child who has an IQ of 140 cannot TN .
.be expected to read as well ds a child ‘of fii%eemwho has an . Sy
IQ of 100. : L S ' o
- . L ".' I . , Y
17, What readmg materials, or what types of materlals, awBest suited to _
S - prdgrafn of rémedial readmg‘? Cot » w_}, SR

to "fflcult material It should represent a crdss yection “of .
all oreset ypes of material a student will encoo,nter in his ,' ‘
. program,’ It must have a high imteres el so that students
~will be m twated‘ko read. (See Methods, aterxa.ls, .Tech-
nigues, a and Procedur s Used in College Reading Programs
‘ by Dr‘ AL, Long in 3us 1ssue.' = , .

A0
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Have tests been devised to determine correlation between progress made
" in reading and, as a result of this progress, improvement in other
courses, such as hlstory, soc1ology, math., etc? If 50, what is percent
.of correlatlon? <

)

- Many studies have been publisked to illustrate that the gains
made by students in a college reading program have resulted:
in gains in grade-point ratios in other courses., Other studiés
have pointed out that the nymber of student failures in some o
subject areas have beendzc:eased. The writer does not '
understand the question concerning ''tests' and '"percent of

‘correlation'. As grading standards vary in different insti- .
tutions and gains vary among reading’ programs, no study
would have va11d1ty outside of the un1versxty in which it was
made. ' : ' E

¥

19. What is the per-student cost of a reading program? - . -

. ) ' ‘
.The per-student cost of a,program depends. upon 'the'number

*  of students enrolled, the amount and cost of equ1pment and ¢ v
material utilized, the cost of.practice and.testing mater1als
-employed and the salary paid to those who conduct the pro-{
gram, "At Texas A, & M., the per- -student cost is eg¥imated
to be $15.00 per semester., .

3

20 Does the reading program offer anythlng for the student with a br-lxngual
background and consequent lack of Engllsh vocabulary?

.

A}

If proper d1agnos1s of the student's: d1sab111ty is made and if
individualized training is provided, the bi-lingual student
can be greatly assisted., It is probably a mistake, however,
to treat these students as pure reading disabilities, .Often a
special course in Engllsh would be of greater assistance to"
them. o - '

. ) . .
13

21. How, does the read1ng program relate to the lack of background and mini-
' mal experience basis for vocabulary? :

. The writer is not quite'certain of the meaning of this question.

It is assumed that the questioner is 1nterested in finding out
what steps should be taken to provide a more adeguate experi-
ence to the student in order to develop vocabulary. Mapy-ex-
: per1ences are: provided through a great varlety of reading
exercises, special vocabulary exercises, and audio-visual
aids. These are all designed to assist the student whe)is
handicapped by m1n1mal experlences in vocabulary. -

s
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LrZ.Z./What role should machineg play in the college reading clinic? -

The reading pacer has two roles: (1) it prov1des motivation,
(2) it provides a method for frequent student recognition of
progress made in improvement of rate and comprehenslon. ,
If materials read by students with aid of reading pacers’are
carefully chosen and. properly prepared with frequent com-

~ prehension tests, the students can determine at any time

. his progress in 1mprovement of read1ng rate and compre-
hension,

\

The function of the tachistoscope, in the readmg program is -
1mprovement of rate and accuracy of perception by (1) in~
‘creasing the span of recognition (see1ng more words per
-eye-fixation), (2)-réducing the duration of eye fixatiens, |

N ~ Films combine some of the values of ‘reading pacers and. -

tachistoscopes. Films are viewed with "f,ar distance - .l
vision." 'The printed page is read with "near distance
-vision," There may be.a difference between the two'in.

’

effectweness in making desirable changes in readmg hab1ts. oL

S

‘The role of instruments’ de51gned for school testing of
vision is simply that of detecting defective vision so that
students with defecti"ve vision may be referred to eye-
specialists. : ‘ ,.

The ophthalmograph is a d1agnost1c 1hstrument. It makes '
a record of eye movements on thirty five millimeter film
while the student is reading an ass igned number of lines.
Interpretatlon of the film gives the £OIIOW1ng -reading rate,
number of eye-hxatmns per line, number of wordk in each

- eye-fixation, duratlon of each fixation, number of regressions -
pexline or per numbeér of lines read, return sweep -- eye-
movement from end-of line of pr1nt to the beg1nn1ng of the
next line. B -

23. Should emphas1s be placed upon -eye- movements? ’
Opinions vary. Center and Persons give a large part of the
first chapter to eye- -movements in each of their three books, -
_ "Problems in Reading and 'I‘h1nk1ng," "Experlences in :
» Reading and Thinking" and "Pract1ces in Reading, and Thinking."
(The Macmillan Company) The students -using these books,.
are made strongly conscious of eye~-movements.

stro g emphasis upon eye-movements ¢ makes many stu~
over:conscious" of eye movements and causes, them
to centerattentmn upon their own eye-mov‘ements with a loss

2 "n . ‘ /} 7'> -“". | | o . L
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of attention to the thoughts expressed on the printed page. "
This writer makes no reference to eye—movements to _stu- o
dents. Better results are obtained by substituting the'term *
"thought grasp" for the terms neye-fixation," Prospective
teachers in methods coufses should achuire a thorough under-’
standing of the nature and functiéns of eye-movements in
reading and acquire the ability to interpret ophthalmograph
~ film records. ' : ® '
24, When material is obtained from magazines or newspapers, what kind of
comprehension check is made? ' h )
- ’
“The comprehension check on magazine and newspaper articles
. is usually made by using the teacher-made tests. v These tests.
(i . may be either objective or subjgctive. The Readers Digest,
P Pleasantville, New York, has prepared guestions for use in
T schools, on articles in e_ac‘:h isss_xe of the pub‘li,cétion. ,These
‘questions are of various types and some of them have been -
standardized, Harpérs-Magaziﬁe, Arlington Street; Boston,
Mass. also has a reading service. Interested persdns ‘may
.%  get details and prices’ of these services by writing to the
~ Education. Department of these publications. '

'

W

' 25, Can eYe-mové’ments be reliably measured without the use of 'an 'Ophl';hal-

B

- mograph?
Yes, but not with a .hig’h degree of accuracy.

26, * Which 'ﬂeg_artrrient of the college should be responsible for teaching
" reading?’ . ' . ' ' ' '

See discussion of~thi;', problem in ')Summ'a'ry of the %onference," .
by Dr. Rudolph Fiehler, in this issue.

+

27. 'Is tachistoscopic training an essential p'_art‘of the reading program?

e o

- | v
,

The tachistoscope is a valuable aid. Good programs can be
conducted without it. D '

28, Are sténdardized tes:ts available? W}iat are they? Do they test progress
in both comprehension and speed? : I ’

Several standardized tests for grades eight to thirteen are .

* availables Two widely used tests are the Iowa Silent Reading
“Test, published by World Book Company, Yonkers-On-~Hudson,
New York, and Diagnostic Reading Test-Survey section, pub-
lished by Science Research Associates, 57 Grand Ave., Chicago, .

o - § . _ B
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Illinois. The Iowa Silent Reading Test is designed to measure
rate, comprehension, directed reading, paragraph compre-
hension, word meaning, sentence ‘meaning; poetry compre-
hension, use of index, selection of key words. The S.R.A.
Test is designed to measure rate, comprehension and voca- _
S bulary. Four forms of each of the two tests have been stan-
" ‘ dardized so that progress in the progress of each of the skills
a - measured may be revealed, ‘

o © 29. Have instructors in other depe.r'tments been convinced of the value of a
‘ : ~ reading program? Are they cooperative?. ) "
Situations in regard to the point of this question vary from
P B " institution to institution, of course. In colleges where a
| T good reading program has been in operation long enough to
prove its value the student coupsellors frequeﬁtly assign
' students. to the readmg course., See answer to questmn seven.

30. Could the readmg program be made a  part of Engllsh Comp051t10n .
" . course? . , A

.
4

Methods are quite generally in use in the Freshman English R
course that would need to be materially altered if adequate
improvement in reading ability should become a major ob-
~ jective of the course., Some plans are bein%made at this
- ‘time for experimental work in this area.

31~ Are any of the represented institutions using the Harvard Reading Films?
+ ,If so, are they used with the entire group? What has been the success

) of students in handling the comprehension checks that accompany the

| e films?" '

I |

Seventeen colleges and universities cooperating in the‘survey
mentioned in The Preface reported the use of films. Some

are using Iowa Films. The second and third parts of this
question were not answered during the conference, The Exec-
utive Committee w111 furnish, on request the list of mstltutmns
using films.

N *

. 32, What would you do about spelling in a reading program?
_/""‘67‘7 ) Spelling is an integral part of vocabulary building just as
. vocabulary building is a part.of any good reading program.

.

‘33, How many programs _include‘ study habits ?

| “ 44 [
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34,

35.

Seven of the prOgrarhs reported in the study mentioned in
The Preface included study habits, study skills,* study tech- .
niques or study methods, ) . '

Is there not a certain danger in arbitrarily assumlng that the student"s
reading raté is the same for all types of materlals? -

Yes, ' «

Does a student have "a rate" or "rates" of comprehension -~ (1)
literary (2) scientific (3) mathemat1cal (4) soc1ologlca1 (5)
recreatmnal? » A
This question suggests additional questmons. Whaf 1s'recr\ea,tio‘na1
reading material? Does literature prov1de opportumty for
recreational reading? Is sociology scientific? Is modern
literature without scientific content? * Could a journal of math-
i ematics contain recreational reading for a genius? What .
proportion of mathematical reading materials of today is made
up of problem-solving, which is supposed to "slow down'" the
mental processes? If there are five distinct fields or areas |
. into which rea,dmg materials can be (P:laséuﬁed (?27?), what o
about the interest factor and background of training in relation
to the differrent fields? Does a student of sociology read soci-
ology faster than he reads a recreational article in a popular
magazine ? ‘ ’ .

.

The.writer thinks it is not unlikely that some fallacies have
" developed relating to the classification qof reading according
to the five areas named in the question -- fallacies that are
" not unlike the widely accepted fallacy that '"a slow reader is =~ . = .
a good reader'. It is known now that generally people who '
have an above-average reading rate comprehend what is
read more fully than does the slow reader.

- Perhaps teachers need to make an effort to avoid the fallacy of : b
thinking of difficulty of reading as being too closely related to
subject matter fields and recognize more fully the range of
difficulty in given fields. An example 111ustrates ‘the pomt
Hawthorne's Tales and Sketches and The Story by Schoxey
were a551gned as reading to a college class. Both books are
"(1) literary", Each is a volume of short stories. The two
bbéoks were read by the same students under the same.condi-
tions. Rates and comprehension scores were recordedifor
each story in both books. . The first book was read at a
- slower average rate and with lower average comprehensxon
‘scores. ‘ g
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36.

37.

38.

‘Do "you.- use grouping'as a technique to meet individual differences? ‘

\ Education program? _ : . %

.

'.Each student works individually to improve his or her reading
ability in the course in Developmental Reading at Texas
Christian University, The grouping tefhnique is not used in
the course,

o
Lo

>

When the reading pattern of a student before traimng is compared with B

. his reading pattern‘after training what is the most outstanding differ-
ehce? : :

The answérs to this question might vary according to \the values:
assigned by the person analyzing the two. patterns, One of the
most outstanding differences, if not the most outstanding dif-
ference, is the improvement in ability of the student to read

- in "thought units'* rather than '"word by word', The average
college student before taking a course for the improvement of
reading ability sees and thinks an average of a slightly more
than one word at a time. The following would be read approx-
imately as indicated, ~"Each/speaker/at the/conference/
revealed/readily/to the/aud/ience/thdt/much time/had béen/
spent/and/extensive/reading/had beern/done/in the/prepa/
ration/of his/address.'" A good readér takes the thoughts
from the printed page in "thought graSps", possibly.as follows:
"Each speaker/at the conference/revealed readily/to the
audience/that much time/had been spent/and extensive reading/

 had been done/in the preparation/of his address." The result
is a higher rate of comprehension and more thorough EOmpref
hension. Reading becomes a mozxe satisfying expe’rie-nce. !

Is there a place for a course 1n the improvement of reading in the Adult

s‘.a
A con51derab1e number of institutions have made provision -
for such a course for adults. Professional people and busi-

ness executives recognize the need for better and faster

reading. Night classes appear to be best suited for meeting

this need. = S

“Is democracy best served when the reading program 1s limited to re-
medial reading? - j

No. Future leadership will come largely from the larg.e:‘group -
of college students who are average readers or better tHan
average readers, The demands upon them for extensive use of

the printed page will be great. Their reading ability can be
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very greatly improved while they are in college by a course
in developmcntal reading.

Is the reading ability of faculty members impr?yable?
Yes, definitely. The suggestion has been made that a course
taken by faculty members for the improvement of their reading

ability is the most desirable step in initiating a readmg pro-
gram m a college or university.
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